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CSIC Program Objectives   

The main objectives of the CSIC program were: 

• for schools across Victoria to have developed strong, sustainable and meaningful connections with the 
Indian community in order to provide students with global citizenship opportunities

• to increase the ‘cultural mobility’ of Victorian students, enabling them to understand, appreciate and 
respect different cultural contexts

• to present Victorian students with opportunities to develop intercultural understanding and 21st century 
skills

• to ensure that Victorian students are socially engaged and live in inclusive communities.

Key Findings   

The schools participating in this program were all successful in meeting the program objectives to varying 
degrees. This evaluation identified three factors which enabled some schools to meet the program 
objectives more effectively than others. It found that initiatives were more likely to increase knowledge and 
understanding of Indian cultures and Victoria’s diversity when they: 

1. included Indian participants as experts, 

2. spanned the boundary between schools and the community, and 

3. could be sustained over time.

Summary

This report provides an evaluation of the Connecting Schools with Indian Communities (CSIC) program, 
a pilot program established by the Victorian Government in 2019 and administered by the International 
Education Division of the Victorian Department of Education and Training. 

The program recognises the importance of the Indian diaspora community in Victoria and provides funding 
to build activities and initiatives that support collaborative partnerships between schools, the Indian diaspora 
and the broader community to foster a shared understanding of, and a sense of belonging to, our diverse 
Victorian community. 

The CSIC pilot program is one of three educational initiatives delivered under Victoria’s India Strategy: Our 
Shared Future aiming to develop and deepen Victorian schools’ engagement with India.

Under the pilot, Victorian schools were able to apply for a single round of funding to a maximum of $25,000. 
Eleven schools were allocated funding under the scheme. School projects commenced in July 2019. Activities 
were due to be completed, and all funds expended, by 30 June 2020, but that date was extended to enable 
schools impacted by COVID-19 to move programs online or make alternative arrangements. 

In November 2018, in the lead up to the pilot, the Australia India Institute convened a workshop in partnership 
with the Department of Education and Training that brought together school principals and leaders of the 
Indian diaspora in Victoria to brainstorm ideas for suitable projects under the funding scheme. 

The Australia India Institute was subsequently commissioned to provide an evaluation of the program and 
case study summaries of the strategies employed by schools to engage the Indian diaspora. Nine of the 
eleven participating schools had completed activities and were included in this evaluation.

The Program Logic and Evaluation Scope are set out at Appendix A.

https://trade.vic.gov.au/__data/assets/pdf_file/0010/216397/Victoria-India-strategy.pdf
https://trade.vic.gov.au/__data/assets/pdf_file/0010/216397/Victoria-India-strategy.pdf
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Methods of Evaluation

The analysis of each initiative was designed to gather insights into whether schools were able to meet the 
objectives of the program. The criteria for assessing whether or not schools met these objectives are the 
outcomes set out in Appendix A. In the short-term the program aimed to have Indian and school community 
members engage in the activities and to meet and work together, and for teachers to become more aware 
of how to include Indian culture into their teaching. The initial evaluation commenced in February 2020 and 
included visiting a given school to conduct the evaluation. We evaluated programs at four schools in this 
way. The evaluation took approximately two hours in each school. In some instances, the evaluation process 
included a brief tour of a school to view spaces that were pertinent to the program and the analysis. 

The main way we gathered data was through semi-structured group interviews as well as one-on-one 
interviews. Semi-structured interviews created a thematically consistent analysis across the range of schools 
while allowing enough scope for respondents to address local matters. Sample questions used to guide the 
interviews can be found in Appendix A. 

Interviewees included staff members and teachers, as well as family members of students who were from 
Indian backgrounds. On one occasion a cultural consultant who was involved in a project joined the group 
interview. Interviewing a range of participants was intended to reveal diverse perspectives and experiences of 
each program. 

We aimed to interview three stakeholders at each school. However, due to the COVID-19 and the associated 
lockdowns, six schools were evaluated via videoconference or teleconference. This meant that it was more 
difficult for schools to organise participation from parents or other family members in the interview process. 
In total there were 24 participants across nine schools (see Table 2). 

Table 2  Number and Designation of Interviewees

School Principal  
or Vice Principal

Teacher  
or other staff

Parent or  
Family Member Cultural Consultant

11 6 6 1

Participating Schools

Eleven schools received funding under the pilot for a range of different programs (see Table 1). Two schools 
were not evaluated due to COVID-19 delays in program implementation: Cranbourne Park Primary School 
and Rangebank Primary School (see section 7, below).

Table 1 Participating schools, funding and programs

School Funding Program

Beveridge Primary School $25,000 To establish a play group and kindergarten transition program for 
children of Indian families

Cranbourne Park Primary School 
not evaluated

$2,000 To establish a close reading program with Indian cultural texts to 
increase cultural understanding and pride

Doherty’s Creek P–9 College $25,000 To support the development of a Community Hub and Kitchen 
Garden program which will be co-designed with Indian origin 
families with the purpose of increasing engagement with the 
school 

Kananook Primary School $10,000 To establish a partnership with four Early Childhood centres in the 
Frankston region to provide peer-tutoring in Hindi language

Lyndhurst Secondary College $2,000 To support the development of Hindi-language learning resources 
for non-native speakers, this is in aid of the roll out of Hindi as the 
school’s mandatory LOTE in Years 7 and 8

Murrumbeena Primary School $16,000 To conduct community education workshops and develop 
transition resources for newly arrived families to support inclusion 
and smooth entry into the Victorian education system

Newbury Primary School $10,625 To provide a series of education workshops to parents, students 
and staff to enhance understanding between the school and 
Indian community

Preston South Primary School $2,300 To screen a Bollywood film as a concluding event for a week of 
activities exploring and celebrating Indian cultures

Rangebank Primary School 
not evaluated

$10,000 To establish both a Hindi Language Learning Hub and an Indian 
Business Hub for the Casey region

Tanjil South Primary School $3,700 To run a four week unit of study on the festival of Diwali, which 
will culminate in a whole school excursion to either Dandenong or 
Federation Square for Diwali celebrations

Wheeler’s Hill Secondary College $12,300 To create a partnership with local Indian businesses and groups to 
support the school’s Business Management and Performing Arts 
faculties
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Initiatives
Playgroup for Indian origin families. The school created a playgroup for Indian families at a local community 
centre. It aimed to foster basic literacy and numeracy skills among children to better prepare them for primary 
school. It involves a range of teaching methods, including games, singing, stories, rhymes and worksheets. These 
activities are predominately delivered in English but also in Hindi. Each of the learning activities is tailored to 
different age ranges and learning abilities. The program creates an opportunity for Indian families to connect with 
each other, and for parents to connect with a staff member from the school. The program commenced in 2019 and 
continued into 2020. It runs for two hours once a week on a Wednesday. 

Success factors
This program caters for Indian families with pre-school aged children and involved parents as well as students 
as participants. The facilitator designed structured lesson plans for the pre-school group with clear learning 
outcomes. These range in focus from numeracy and literacy, fine motor skills to health. Parents observe 
the lessons and have an opportunity to ask questions and learn about cultural values in Australia as well 
as schooling expectations. Having clearly defined aims in an informal environment has meant that parents 
and students gain a lot from attending. Approximately twelve families attend the program on a regular basis. 
Regular attendance and engagement suggests that participating families are satisfied with the program. 

The program also helps generate connections among Indian families who are planning to enrol children 
at Beveridge Primary School. These connections have been a springboard for organising other informal 
activities, such as a picnic among participating families. 

The program is also intended to help foster connections beyond the Indian community. The program is held 
at a community centre and is set to be moved to a day when story time is run by library. This will give families 
the opportunity to mix with people who are not from Indian background. 

The program is facilitated by a staff member from the school who is from an Indian background. This staff 
member has extensive experience working in diverse schools in Australia. She also has first-hand experience 
of the challenges of settling in Australia. She is therefore in a very strong position to share information about 
her experiences and relate to the participants in the program. 

The program has also helped harness and develop the skills of the Indian community. The primary facilitator 
trained another member of the Indian community to facilitate these meetings. This person had relevant 
qualifications and experience in India and the program gave her the opportunity to gain employment in 
Australia. This training element will also help build the sustainability of the program.

Case Studies

The following case studies explore the experience of schools in implementing the initiatives under the CSIC 
program. They reveal the diversity of the initiatives that schools implemented, and the diversity of the schools 
themselves. 

Most of the schools participating in the program are located within a strong Indian diaspora community. 
Nine of the 11 schools are situated in local government areas identified to be within the top 20 for India-born 
Victorians, based on the 2016 Census;1 Tanjil South and Kananook Primary Schools are the two exceptions. 
Many schools were already attentive to their Indian communities. For three schools this was manifested in 
the delivery of Hindi language classes and sister school or exchange arrangements with schools in India 
(Kananook Primary School, Lyndhurst Secondary College and Rangebank Primary School).

Within each of their Indian communities, however, the schools present very different profiles. Schools were 
situated within regional as well as metropolitan areas, and range from the well-established – two schools 
date back to the nineteenth century – to the very new – one school opened in 2019 and another in 2017. They 
also range in scale from a small 14-student school in regional Victoria to a school in Melbourne’s north with 
over one thousand students.2 The amount of the funding allocations for each school also varied under this 
program, ranging from $2,000 to $25,000, reflecting the fact that each school designed activities specifically 
for their local purposes. 

Across the case studies, the successes that schools realised and the challenges they faced are presented 
within these very different contexts.

Beveridge Primary School 

Beveridge Primary School is located 55 kilometres north of Melbourne. A large number of Indian families 
have moved into nearby housing estates in recent years. Approximately 40 families from Indian backgrounds 
have enrolled their children at Beveridge Primary School. Staff recognised that some students from Indian 
backgrounds do not perform as well as other students in the first few years of primary school. Some children 
did not have the opportunity to attend playgroup where they might learn skills pertinent to kindergarten. 
The school wanted to support students’ transitions from preschool into kindergarten and to give parents an 
opportunity to connect with each other and the school community.

1  ‘Number of India-born by Top Twenty Local Government Areas and Major Suburbs, Victoria: 2016,’ India-born: Victorian Community Profiles: 
2016 Census, The State of Victoria, Department of Premier and Cabinet, 2018. Downloaded from https://www.vic.gov.au/multicultural-
community-profiles 

2 2020 enrolment data accessed from: https://education.vic.gov.au/about/department/Pages/factsandfigures.aspx#link31 

https://www.vic.gov.au/multicultural-community-profiles
https://www.vic.gov.au/multicultural-community-profiles
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Doherty’s Creek P-9 College

Doherty’s Creek P-9 College is a new school that opened in 2019. It is located in the City of Wyndham, 
approximately 22 kilometres south-west of Melbourne. Many people among the growing population come from 
migrant backgrounds and approximately 70 percent of the school’s students are from Indian backgrounds. The 
school wanted to create an inclusive culture and ensure that all families have a productive relationship with the 
school. The school has experienced some challenges regarding how it communicates the rationale of its teaching 
methods to students and their families. Specifically, some families have requested that their children be given more 
homework and that the school use more traditional teaching methods. 

Initiatives
1. Information nights. The school invited families to attend information nights where they could learn 

about the school. This was one of the first events the school ran and so it also functioned as a “meet and 
greet” where families could get to know each other as well as teachers and staff members. It was also an 
opportunity for the school to share information about its ethos and how this is translated into teaching, 
homework and assessment. The first event was attended by over 200 people. The first event was catered 
with assistance from a student’s father who owns an Indian restaurant. The second event ran in a similar 
fashion, however, was not catered and was attended by fewer people. Parents were invited to bring a 
plate of food and share it with other families. 

2. Art workshops and story book. The school enlisted the help of an artist to facilitate a series of art 
workshops that ran throughout Term 3 of 2019. Parents were invited to share moral stories and oral 
histories that represent their cultural backgrounds, while the artist provided materials and guided 
parents and students about how to construct and illustrate their stories. A selection of these works have 
been brought together into the format of a story book. Some of these stories will also be shown on 
“story boards” around the school. 

3. Whispering Tree sculpture. The sculpture, designed by the school with assistance from a company, will serve 
as a central meeting point for the school community. It will be erected in a location where parents gather 
to collect their children and there will be a circular seat around the base of it. The sculpture will consist of a 
number of iron stems leading to large iron leaves. On each of these leaves a collection of stories produced by 
families from diverse cultural backgrounds will be printed. By March 2020, the sculpture had been designed 
and a manufacturer had commenced producing some of the materials required.

Challenges remaining
The program commenced in March 2020 and had one face to face session before the COVID-19 pandemic and 
lockdowns meant the program shifted online. For the online meetings, the facilitator emailed worksheets and 
activities to participating families prior to the meeting. The participants originally tried running the program 
via Webex but they experienced technical difficulties. They have since run the program on WhatsApp. 

It is testament to the success of – and demand for – the program that it is still attended by participants in this 
way. However, there are difficulties with running it online and it does not have the same success. While twelve 
families still regularly attend, it is more difficult to keep children engaged and the opportunity for families 
getting to know each other on a more personal level is diminished. 

Another difficulty the school faced in the original planning was finding a suitable location. The facilitator 
reported that it took some time for the Council to identify a suitable location. There were also some 
comments made in a local newspaper questioning why the Indian community had been singled out for 
the program which was seen as segregation by some, although this was balanced by other correspondents 
recognising it as a step towards stronger integration and supporting the transition into Australian education.3 

Overall, families have been very keen to participate in this program and the school aims to continue with 
face to face delivery in the future, once COVID-19 social isolation rules are relaxed. The school has developed 
a sustainable program that can continue indefinitely because the community space where the program 
is delivered is available free of charge, and the ongoing cost of the facilitator can be met with existing EAL 
(English as an additional language) funds. 

3   ‘Opinion: Social Sentiments,’ The North Central Review, 26 November 2019.
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Success factors
Staff reported that there was a degree of eagerness among families to gather as much information as they 
could and information nights were very well attended. This meant that the school was able to convey 
information to a large number of people in an efficient way. It was also an opportunity for parents to ask 
questions and thus to create a dialogue with the school. Providing catering at the first event also encouraged 
participation and was important for bringing people together. 

These sessions also provided a valuable forum for students’ families to connect with each other. Families 
created ways of keeping in touch with one another, such as a parents’ Whatsapp group. These information 
nights were an important springboard for building stronger connections among the school community, as 
well as assisting families build stronger connections with one another.

An ethos of inclusion also informed the Art Workshops and Whispering Tree Sculpture. They both 
demonstrated to families that their histories are valued by the school. Parents were invited to share stories 
from their cultural background and to familiarise themselves with the school. By building a strong rapport 
with families, the school has also been able to leverage the skillsets of students’ families very effectively. For 
example, one parent was a Graphic Designer and he assisted with the design of the story books. The Principal 
had a rapport with this family because he had met with each family before the school opened. 

This newly established school has invested a significant amount of time and energy in ensuring that parents 
and the community take ownership of the school from the outset and to create an environment where 
parents of Indian background reported feeling valued, safe and accepted. 



C O N N E C T I N G  S C H O O L S  W I T H  I N D I A N  C O M M U N I T I E S C O N N E C T I N G  S C H O O L S  W I T H  I N D I A N  C O M M U N I T I E S12 13

Kananook Primary School 

Kananook Primary School is located 53 kilometres south east of Melbourne and has a student population 
of 135. The school has a small number of students from Indian backgrounds enrolled and it is looking for 
ways to boost their student population. Prior to commencing the program, the school had implemented an 
exchange program whereby connections were made with a school in India. Students from that school visited 
Australia and stayed with families who have children at Kananook Primary. In turn, students from Kananook 
visited the school in India for a short visit. The school has also created a Hindi language program and has 
developed strong relationships with families from Indian backgrounds and with other schools in the area. 

Initiatives
Hindi Language Partnership with Early Learning Centres. In Term 2 of 2019, the school organised a weekly 
program with three childcare centres in the local area. Year Two students from Kananook Primary visit the 
childcare centres and are “buddied” with a child at the centre. Together they share an iPad and play Hindi 
learning games, under the supervision of childcare workers and teaching staff from Kananook Primary. 
These games are children-centred and are designed for young learners. As well as enabling students to 
develop their language skills, this program is designed to build strong relationships and connections between 
childcare centres and Kananook Primary. The program gives Year Two children the opportunity to act as 
buddies or mentors to younger children and helps facilitates linkages between staff and students at childcare 
centres and the school. 

The school intends to develop a number of other initiatives as part of the program, however the impact of 
Covid-19 is such that these have been put on hold. For example, the school has strong connections with a 
secondary school nearby and they are planning on sharing resources to enhance Hindi teaching capacity 
at Kananook Primary. They plan to share a casual relief teacher to train their own staff so that they can then 
teach a larger number of students. 

Success factors
Strong working relationships underpinned a number of success factors regarding this project. After funding 
was secured, the school made connections and visited local childcare centres to share ideas about the 
program, its rationale and how it would work in practice. Staff at childcare centres and teachers at the school 
were keen to organise the program and it began operating shortly thereafter. 

All stakeholders reported being very happy with how it operates and highlighted several benefits. For 
example, staff at one childcare centre said some children were initially “terrified” that students from “big 
school” would be visiting them. But after the visit the children were very happy with having met older children 
and were looking forward to their next visit. 

On some occasions, a student from the childcare centre has visited Kananook primary as a prospective 
student. Kananook Primary organised for the child who was their buddy in the program to help conduct the 
visit. This helped consolidate relationships and staff reported that it results in a more enjoyable school tour 
for the child. 

Challenges remaining 
The school’s interventions have diverged in some instances from their original plan. This has been part of an 
iterative processes whereby the school reflects on the needs of the families and designs ways of responding 
to them. The school has also had to adjust its plans as a result of budgetary factors, with the expense of some 
aspects of the program being larger than first anticipated. For example, the materials and other expenses for 
the community garden and hub were larger than initially planned, as were the materials for the whispering 
tree sculpture. The original plan to build a hub out of shipping containers has been abandoned. However, as 
at March 2020, plans were in place to continue with the construction of the community garden. Additional 
sources of funding were being identified to assist with doing so.

The school also reported that some families who were not from Indian backgrounds felt left out. The school 
attempted to accommodate this by making space for them to participate in all interventions. For example, 
families from all cultural backgrounds were invited to participate in the story book activity as well as the 
information nights.

There are still some challenges relating to what is expected for homework. Some parents wanted worksheets, 
and said that this largely reflected their own experience of schooling. Parents also wanted more homework 
because they said this would help their children achieve their academic goals. The issue of homework has 
been addressed by the school on several occasions. The school explained that the homework they give 
students is designed to help foster social and cultural competencies as well as meet students’ academic 
goals. For example, one such piece of homework encouraged students to be physically active when at home, 
and gave them strategies for recording their activity. The information that students record could then be used 
for a range of different learning areas, such as mathematics.

The school is working closely with parents and plans to continue its initiatives so that the relationship 
remains positive as the school continues to grow. 
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The program also helped staff at participating institutions make stronger connections with each other. For 
example, a childcare worker reported that when a family member asks about which primary schools they 
should send their children to in the future, they can speak more confidently about Kananook Primary. They 
feel that having personal connections with staff members puts them in a strong position to advocate for the 
school. 

The funding for this project was used to purchase iPads. These are used by the children to learn Hindi. Staff 
reported that some students are able to say basic and common phrases in Hindi. Nevertheless, the school’s 
primary focus is on building positive relationships and demonstrating to the wider community that it is 
addressing the needs of a culturally diverse population. 

Challenges remaining
The program has been successful and participants have enjoyed it. Initially there were some practical 
challenges with running the program itself. Staff at the childcare centre reported that it was difficult finding 
enough space. Play-based apps were also challenging to use in close proximity to each other, but the use of 
headphones mitigated this. The Principal reported that children’s learning and language development was 
hard to gauge.

The school is hoping that the program will lead to increased enrolments from students of Indian background, 
acknowledging that this may take time. A parent from an Indian background reported that there are not 
a large number of people from Indian backgrounds living in the immediate area, which stymies greater 
enrolment. 

The school intends to continue with its plans to extend its program by becoming a hub for Indian families, 
sharing a casual relief teacher with a nearby school, and consolidating its exchange program.

Lyndhurst Secondary College

Lyndhurst Secondary College is located in Cranbourne North about 40 kilometres south east of Melbourne. 
Although the school is located in a culturally diverse area, there are a small number of students from Indian 
backgrounds enrolled at the school. Staff understand that students from Indian backgrounds who live nearby 
often attend private and Catholic schools because they are said to offer a stronger academic program. 
However, staff also suggested that in the past the school did not have a positive reputation in the wider 
community. The program was intended to demonstrate that the school was meeting the needs of the Indian 
community and increase its appeal to a broader set of potential students.

Initiatives
Hindi learning resources. A teacher at the school created a number of Hindi learning resources for students 
of different year groups and at different academic levels. These included worksheets and activities as well as 
online items and quizzes. Students and the teacher used these resources to facilitate classroom interactions 
and language development. The school chose Hindi as the language it would teach and students used these 
resources in class regularly.

Success factors
The school was in the fortunate position of having a highly-qualified teacher within the school who was fluent 
in Hindi. Funds were spent enabling this teacher to develop resources and teaching materials that she would 
then use in the classroom. 

The Hindi teacher tailored resources to different learning levels to create an inclusive program, with resources 
for both students in an accelerated learning program and students with learning difficulties. This meant that 
the program did not exclude students with different learning styles and abilities.

Staff reported that there was evidence that the teaching program had helped students learn Hindi. Some 
students were able to have a basic conversation in Hindi and many students had expanded their vocabulary. 
Students had demonstrated their abilities during visits by the Indian Consular General to the school as well as 
through cultural festivals and other activities that were not part of the CSIC program.

Drawing on the skills of an existing teacher meant that the school was able to invest in building strong 
relationships with students over the longer term. The teacher had built up a strong rapport with students who 
were from a diverse set of cultures. Other staff reported that this was also important for demonstrating to the 
Indian community that their contribution was valued in the school. 

From a funding perspective, using an existing teacher meant that the program could continue once the initial 
funds had been spent. Moreover, once the resources had been generated they could be used indefinitely. 
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Challenges remaining
One of the main challenges the school initially had to address was why it was important to learn Hindi. It was 
time consuming to convince students that learning Hindi may be important to them. The first few lessons 
were dedicated to showing the positive benefits of learning another language. Some students said that their 
“parents did not care if they learned Hindi”. Students however were more prepared to learn about different 
cultures, and so one way staff promoted Hindi language learning was as a window to learning about Indian 
cultures. 

The connections with the Indian community more generally had not been significantly affected by this 
program. To a large extent it was dependent on the efforts of a single teacher and there was limited depth 
to the connections more generally. While there had not been a noticeable increase in students from Indian 
backgrounds enrolling at the school, staff are continuing to teach Hindi as part of a multifaceted approach 
to strengthening connections with the Indian community. Other initiatives, not part of the CSIC program, 
included Indian arts and crafts activities which brought parents and students from other schools to Lyndhurst 
Secondary College. The school has also participated in an exchange program with a school in India that was 
not part of this program.
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Murrumbeena Primary School 

Murrumbeena Primary School has approximately 540 students and is located in the City of Glen Eira. The 
school is an International Baccalaureate World School. Over the last few years there has been an increase 
in students who speak English as a second language at the school, particularly from Indian backgrounds. 
Although staff and parents reported that Indian families were generally happy at the school, both parties were 
mindful that the Indian community was not well represented within it. There were no parents from Indian 
backgrounds on school committees and they would not often be involved in activities such as the working 
bee. Students from Indian backgrounds also tended not to go on school camps. There were also differences 
between the school’s approach to teaching, learning and assessment, and the expectations of some Indian 
families. For example, staff reported that parents wanted their children to be given more homework. The 
school set what it said was a manageable workload that would not put too much pressure on children. At the 
same time, they said that parents were welcome to source additional schoolwork for their children if that was 
their wish. 

Initiatives
Information sessions and focus groups. The school enlisted the support of a cultural consultant to facilitate 
two information nights with parents and one focus group with teachers. The first information session was an 
information night for parents and students from Indian backgrounds. The school shared information about 
“life at school”, including information about their approach to teaching, assessment, and homework. 

A subsequent information night invited anyone who is new to the school, regardless of cultural background. 
The information gathered from these two information nights was then used to inform a focus group among 
teachers. Teachers were asked to consider how they could include learning about diverse cultures into 
teaching and assessment. 

Cultural calendar. The school worked with families and children to identify their main cultural events. The 
cultural calendar aims to give students a much greater sense of their own identity, and to understand where 
they are in place and time. Teachers reference the calendar to discuss an array of events with their students, 
and a sense of cultural understanding is embedded into classroom practice. 

School carnival or Mela. During the third focus group, teachers designed a carnival that would celebrate 
Indian cultures. The carnival would be held once per year and would explore languages and culture, 
environment and sustainability, and Indian art and dance. The entire school community would be invited to 
participate and volunteers would be enlisted to help facilitate it. Plans to hold the carnival in October 2020 
may be disrupted by COVID-19 remote learning arrangements.

Success factors
All interventions were designed to promote understanding within and across cultural groups. For example, 
the cultural calendar focused on concepts such as “inclusion”, “forgiveness” and “diversity” and encouraged 
teachers and students to consider how diverse cultures celebrate these values. This was a way of highlighting 
the similarities across cultural groups and of inviting students from diverse backgrounds to appreciate what 
they shared. 

The carnival was also planned to recognise diversity. Stakeholders were mindful that not all cultures within 
India celebrate major Indian festivals, such as Diwali. Some families reported in information sessions that 
they also wanted to demonstrate the Indian cultures were “more than Bollywood”. Focusing on notions such 
as sustainability, the environment, agriculture, architecture and history were considered a productive way of 
learning about Indian cultures without promoting divisions or stereotypes.

The information evenings for teachers were successful in sharing information from both schools and Indian 
parents. The consultant shared important information about the experiences and expectations of Indian 
parents and gave advice about how teachers and educational support staff can address challenges that arise 
from competing expectations. Staff reported that teachers were much more confident teaching engaging with 
students from Indian backgrounds in the wake of this program. They also had greater familiarity with Indian 
cultures through developing the cultural calendar.

Challenges remaining
The first information session for parents attracted a very small number of participants, although this 
increased at the second information session. The school recognises that families have busy schedules, and so 
it was difficult to find a time that was suitable for all stakeholders. 

Limited turn out meant there was not much scope to improve engagement. The school had only managed 
to appoint one family member from an Indian background to a school committee. This meant that Indian 
parents were still not proportionately represented in such committees.

Despite a multifaceted program, the school was not able to extend their networks throughout the community. 
Staff said that clearer information about who the Indian community were and how they could be contacted 
would help them engage a broader set of stakeholders and strengthen their connections.

Parents and family members of students from Indian families also reported several difficulties. Despite the 
school running information evenings, family members whose children attend the school reported that they 
“do not want to be a burden” and wondered “how can I contribute to the school if I am new here”. They were 
unsure about the expectations associated with roles on committees. 

The school is committed to engaging with Indian families and aims to develop a video that features parents 
and students from different cultural backgrounds to discuss their experience at the school. This video will be 
shared on the school website so that it is widely accessible. 
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Newbury Primary School 

Newbury Primary School opened in 2017 and is located 40 kilometres north of Melbourne. The school has 
grown rapidly, with an initial enrolment of 270 to 1,060 students this year. The majority of the families who 
attend the school are from Indian backgrounds. Hindi, Urdu, and Punjabi are common languages spoken by 
students and their families. Staff were concerned that there was limited engagement among families from 
Indian backgrounds. Staff also reported that there are different expectations around what should be taught 
and how it should be taught in schools. Some families wanted additional homework and staff reported that 
students were sometimes given too much. The school wanted to create a stronger partnership with Indian 
families to address these challenges and generate stronger engagement among them.

Initiatives
Community Information sessions. The school enlisted the help of a cultural consultant to hold four 
information sessions for students and their families, and a fifth session for teachers and staff. The sessions 
with parents covered issues such as social and psychological learning, respectful relationships, and 
information about schooling expectations and values. The staff session was about cultural values and 
differences between education systems in Australia and India. These sessions were intended to be face to face 
events however were held online following the introduction of COVID-19 social distancing rules. 

Translation of information documents. The school paid for information documents to be translated into 
several Indian languages. These were printed and distributed at the first information session to ensure 
families had the information they needed about the school in their own language. The translated documents 
included the Parent Information Handbook and the School Wide Positive Behaviour Matrix.

Success factors
For staff, the main success of the program was the information session delivered for teachers and education 
support staff. This gave staff members the opportunity to learn about cultural values and how they can 
communicate with Indian families more effectively. This hour-long session was attended by eighty staff 
members. The Principal and Assistant Principal received several emails from attendees thanking them for 
organising this session and explaining how informative it had been. 

Challenges remaining
Staff said that about 100 families initially expressed interest in attending information sessions about the 
school. The school was pleased with this initial uptake and expected that there would be strong demand for 
the program. But they were very disappointed with the attendance overall. They estimated that about twenty 
different people attended the events. The first session had 60 registrations but was only attended by eight 
people. The school tried holding the online session at different times that may be more suitable but this was 
not effective. Only one parent attended all four sessions. 

Because of the poor attendance the program has made little impact. The school was unable to distribute 
as many translated information packs as they had intended. Furthermore, due to COVID-19 lockdowns, 
staff have not been able to gauge whether families who received information packs found them helpful. 
The Principal reported that some Indian families do not feel that they need to contribute to extra-curricular 
activities, such as the working bee. Staff said that they had spent a lot of time organising and implementing 
this program but there was very little benefit. 

The school has previously delivered information sessions on issues such as online safety and digital learning. 
The school has used interpreting services at these events to ensure that messages are conveyed. The school 
has also made attempts to hold more informal sessions, such as making times for parents to visit their 
children’s classrooms and having morning teas, but these events were not well attended. Having sought 
expertise and funding to implement the program, the school is considering what to do next.

Preston South Primary School 

Preston South Primary School is an old school located in Melbourne’s north. It has been operating since 1866 
but its student population has changed considerably in recent years. There are over 33 languages spoken by 
students and celebrating diversity forms part of the school’s values and vision. Staff had noticed that some 
members of the Indian community were reluctant to engage with the school. The school designed a cultural 
celebration to build stronger connections with the Indian community and to demonstrate that they were 
welcomed within it. The festival would provide the opportunity to open a dialogue between the school and 
Indian community to learn from each other and foster a stronger relationship.

Initiatives
Cultural festival and Film Screening. This program was designed to be a week-long festival that celebrated 
Indian cultures. The festival involved events within the classroom and outside of it. Parents were invited 
to run class activities during the week, including cooking, art, games, stories, and language, among other 
activities. Teachers incorporated these into students’ learning. The school also created an outdoor cinema 
for students and their families to view a Bollywood film. The film screening was an after school event on 
the Friday evening to conclude the festival. This was the main feature of the festival and was watched 
while sharing Indian cuisine. The school encouraged families to dress in traditional Indian clothes where 
appropriate and the staff members did the same. 

Success factors
Prior to the program there was limited engagement among Indian families in extracurricular activities. 
However, the film screening event was attended by approximately 500 people. The Principal reported that 
many families had thanked him for organising the festival and said that they felt accepted in the school.

Families of students from Indian backgrounds also attended during the week and ran programs and cultural 
activities. Parents of children came to the school to share insights and knowledge about their culture and all 
students were invited to reflect on connections, similarities, and differences as part of their own learning. The 
week’s program also included contributions from members of other South Asian countries, including from 
Pakistan and Sri Lanka. 

The Principal reported that Indian families were more engaged as a result of this program. One way this was 
evidenced was that they have received many recommendations for enrolment from Indian families. They also 
report families “coming out of their shell” and very high rates of satisfaction regarding cultural diversity in 
their parent opinion survey.

The program offered students who were not from Indian backgrounds the chance to have new cultural 
experiences and foster their own intercultural capabilities. Teachers accommodated cultural activities into 
literacy modules and students were given the chance to discuss similarities and differences with their own 
cultural backgrounds.
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Challenges remaining
The school had originally planned to use the program as a way of connecting with other organisations in 
the local community. For instance, the school had planned to invite people of Indian backgrounds at an 
aged care facility. The school also wanted to invite members of the Darebin Ethnic Communities Council, 
the Intercultural Centre of Darebin and the Federation of Indian Associations of Victoria to the final event. 
However, as all visitors would need a valid Working with Children Check, attendance at the program was 
restricted to family members of students only.

The school also said that more Professional Development among staff prior to the event would have 
enhanced it. There was limited knowledge among staff about the diversity of India which affected how they 
were able to structure students’ learning. Another challenge was that an Indian Bollywood performing artist 
who they had invited to the school was not able to attend due to a clash in scheduling. The school plans to 
use the knowledge they gained as well as the skills of parents to run a similar event later in the year.

Tanjil South Primary School 

Tanjil South Primary school is located in the Gippsland region about 140 kilometres from Melbourne. The 
student population at the time of the program was just thirteen. In a school where most students come from 
Anglo-Saxon backgrounds, there is limited opportunities to engage with diverse students. At the time of the 
application three students who attended the school were from Indian backgrounds, all of whom were from 
the same family. This program gave the school with the opportunity to consolidate their ties with this family 
and to make them feel welcome in the community. It also gave the rest of the school an opportunity to 
develop their knowledge about Indian cultures and to have experiences that they might not otherwise have.

Initiatives
Indian temple and restaurant visit. All students, staff, and the father in the Indian family went on an 
excursion to three Indian temples in Melbourne. The temples represented three different religious sects and 
were chosen to showcase the diversity of Indian culture. Staff drove a bus to the temples and they visited an 
Indian vegetarian restaurant on the way back. This trip was planned to coincide with the Diwali celebrations 
in 2019.

Indian dance, craft and story books. This was supported by a series of activities at the school. The school 
had two Indian performers come and teach dance, conduct arts and craft activities, and offer samples of 
Indian food. The school also purchased English versions of books that explored Indian cultural stories.

Success factors
The school had a very strong connection with the Indian family who attended the school. The father in 
particular was a very active member of the school and was keen to be closely involved with the program. He 
collaborated with the school in planning the events, and it was his suggestion to visit the temples. 

The father attended on the day of the excursion and acted as an informal tour guide. At the dinner, he ordered 
food on behalf of everyone and discussed the dishes in partnership with the restaurant owner. The Principal 
reflected that it could not have been done without him, and that the family was their “first resource”. 

Even though these activities were concentrated in a single week, they have left a lasting impression on the 
students. The Principal reported that students enjoyed the temple tour because they would never have gone 
there unless they went with the school. He also reported that students said they wanted to go back to the 
Indian restaurant. 

Staff reported that other families supported the initiative and were pleased their children were involved. 
The Indian family benefited because it was a clear way of the school demonstrating that they valued their 
contribution and they had seized the opportunity to share information about their culture and heritage. 
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Challenges remaining
The success of this program hinged on the input of the Indian family involved. Since the program, the family 
have since moved out of the area, removing the primary link between the school and the Indian community. 
Stronger networks with other participating schools could have strengthened those ties and programs or 
activities could have been joined.

It was also difficult to find suitable activities for children to attend during school hours. The school had 
originally planned to attend Federation Square during the Diwali celebrations. But this plan was changed 
because of the timing of those celebrations and the Principal’s concern about the suitability of the Federation 
Square program for the students and managing the group among the crowd. More information around what 
to do and more suitable activities for primary aged children during school hours would have enhanced the 
program.

The school also felt that one of the external contractors was overpriced. The children had enjoyed the 
program and were happy to be involved, but the Principal expressed disappointment and considered that the 
parents could have done a better job of running school activities. 

Overall, staff reported that they gained a lot from the experience and were happy to have participated. Given 
that the school comprises just thirteen pupils, there is limited scope to run the same event again because all 
students attended last year. This situation would arguably be different in a larger school where a fraction of 
students participated.

Wheelers Hill Secondary College

Wheelers Hills Secondary College is located in the City of Monash and was established in 1980. There is a 
significant number of people from an Indian background living in the area, however, there are a very limited 
number of students from Indian backgrounds enrolled at the school. Staff members suggested the number 
of Indian students is as low as four students out of a total student population of approximately 660. Staff 
reported that some students had negative attitudes toward the Indian community. The school wished to 
strengthen its connections with the Indian community and to provide opportunities for students who are not 
from Indian backgrounds to build connections with people who are. 

Initiatives
Business management school excursion. Year Eleven students in business management were invited to 
take part in an excursion to visit Indian businesses. Prior to going on the excursion, students researched the 
businesses by going on their website and gaining insights into their business processes. The first part of the 
excursion involved visiting factories and distribution centres. Students were given a worksheet to complete 
and one of the business owners did a presentation about how it came to be successful. The second half of 
the excursion involved going to an Indian restaurant and meeting with the owner, as well as to sample some 
Indian food. Following the excursion, teachers designed assessments and activities to consolidate what they 
had learned on the excursion. 

Students’ business pitch event. Business management students took part in a pitching event, inspired by 
the “Shark Tank” format. Students pitched a business idea to a panel and were given feedback. The panel 
consisted of four local business people, three of whom were from an Indian background. As part of this 
event, a local businessman gave a presentation about the Indian economy and its population in comparison 
to Australia, as well as information about historical and changing ties between the two nations. This event 
formed part of students’ assessment in Marketing.

Success factors
Each of the interventions the school designed were concerned with harnessing the business knowledge and 
insights of the Indian community. Focusing on the economic practices of this social group offers a contrast to 
the more common tendency to see the Indian community primarily as a “cultural group”. Engaging with the 
Indian community as “business people” was an effective means of challenging stereotypes about who the 
Indian community were and the practices they engage in. At the same time, it helped students understand 
that successful business people come from a variety of cultures.

Each of these interventions also provided immediate opportunities for students to engage with the Indian 
community. On the school excursion, students were asked to interview business owners to develop a greater 
understanding of how they organised and ran their business. Students also had the opportunity to sample 
some Indian food. Staff reported that students were quite impressed by this and noticed a shift among some 
students’ attitudes toward the Indian community. For instance, students said many positive things about their 
experience, and did not need convincing that this excursion was worthwhile. 

Each of these interventions positioned members of the business community as “experts” in their field. This 
underpinned an important power balance whereby Indian business people were viewed as having valuable 
skillsets and were in a strong position to contribute to the school. A significant feature of this program was that 
people from Indian backgrounds were not “recipients” of interventions but were key contributors to them.
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Taken together, these initiatives enabled students to develop a stronger understanding of Indian businesses. 
Students built connections with local business owners and broadened their knowledge of their economic 
practices. Staff reported that students thoroughly enjoyed these diverse modes of learning. 

Challenges remaining
Despite the successes that this program achieved, there were several challenges throughout. In the early 
stages of the program, staff had difficulty connecting with Indian businesses. Staff often sent emails and 
made phone calls but were unable to contact people that they wanted to engage with. Staff suggested that 
additional support about who the Indian community were and how they might be contacted would help 
them design and implement their program. 

Staff also reported that information at the start of the program from the Department of Education and 
Training was very open ended. While they appreciated being able to design activities that they felt would be 
effective, more scaffolding around what types of ideas might be useful would have helped them design their 
own program. 

The main limitation of the school’s initiatives was that they were both largely contingent on funding. The 
funding was spent on transport costs for the excursion, providing lunch at the restaurant for students, as well 
as for catering the business pitching event. If funding were discontinued, the costs of the excursion would 
need to be transferred onto individuals. 

Programs not evaluated

Cranbourne Park Primary School

Cranbourne Park Primary School is located 50 kilometres south east of Melbourne. Approximately 9 
percent of students are from an Indian background. The school purchased Indian stories and texts as a 
way of developing a stronger understanding of Indian cultures among students who were not from Indian 
backgrounds. This would also be a way of fostering greater engagement with Indian families and the school. It 
was proposed that these texts would be used as the school’s “Share a Story” morning for Foundation parents. 
Parents, children and staff would read the story together and share some Indian food. Students would then 
take a copy of the book home to build their literacy. Additional texts would be purchased for the Buddy 
Reading program in Grade Two, as well as for Grades Three to Six. Taken together, these texts would be used 
as a springboard for developing the cultural competencies of all students and fostering stronger relationships 
with Indian families. 

This program has not been implemented due to the COVID-19 pandemic. The resources have been purchased 
and will be used when students and staff are able to return to school.

Rangebank Primary School 

Rangebank Primary School is located in south east of Melbourne with 410 students from diverse 
backgrounds. The school is the first state primary school in Australia to teach Hindi from foundation to Grade 
6. Rangebank already has strong links to India and undertakes bi-annual reciprocal visits with a sister school 
in Delhi. 

This school designed a program to assist all students in becoming global citizens and for strengthening 
connections with the Indian community. It was designed in two parts. Part One, would be a hub for the 
development of Hindi language skills, with funds used to support the teaching of Hindi as well as purchasing 
appropriate resources. Part Two would be a hub for local Indian business owners and the community. It 
would give Indian business owners the chance to meet and share ideas and help other members of the 
Indian community with advice about applying for jobs and accessing other supports available to them. This 
program would operate in conjunction with several other schools in the area. The program would add a new 
dimension to the school’s Indian engagement through the sister school in Delhi. This program has not been 
implemented as yet due to the COVID-19 pandemic. 
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Discussion and Analysis

The purpose of this analysis is to evaluate the activities collectively and to identify the factors that 
underpinned successful initiatives. This evaluation draws on the case studies while also recognising the 
diversity of the initiatives that schools implemented as part of the CSIC Pilot Program. 

This evaluation measures the success of initiatives in terms of how well they met the program objectives 
(set out in section 2). Successful initiatives were those that were able to develop sustainable and meaningful 
connections with the Indian community, and that presented Victorian students with opportunities to develop 
intercultural understanding, increased their ‘cultural mobility’, and ensured they are socially engaged and live 
in inclusive communities.

This evaluation found that programs were more effective at meeting these objectives when they:

1. included Indian participants as experts, 

2. spanned the boundary between schools and the community, and 

3. could be sustained over time.

Initiatives were more effective when they included Indian participants as experts

Programs which included participants as experts tended to have much stronger levels of engagement 
than those that did not. This was evidenced in programs that invited members of the Indian community 
to contribute to school activities and those that drew on the knowledge of staff members from Indian 
backgrounds. It was also evidenced in programs that recognised the cultural knowledge and professional 
expertise of parents. People were more inclined to participate in a project when there were clearly defined 
ways that they could contribute to it. Including Indian participants as experts also sent a clear message to 
other members of the Indian community that schools valued their contribution. 

Programs that included Indian participants as experts also tended to be implemented in a timely fashion. 
By harnessing the skills of the Indian community, pressure was taken off teachers and other staff who were 
already under considerable time constraints. This underpinned an approach to the program that recognised 
the skills of parents and valued the input of students and their families. 

Developing positive relationships in this way also meant that schools were in a strong position to discuss 
expectations around schooling and learning in Victorian schools. More than one school reported a mismatch 
with parental expectations regarding the amount of homework given and the aims of schooling more 
generally. These issues were managed more productively in schools that had developed multiple channels 
for Indian parents to be involved in school activities as experts. This underpinned a respectful relationship 
which was conducive to dialogue, placing school staff in a stronger position to clarify school expectations.

Harnessing the skills of the Indian community also gave students who were not from Indian backgrounds 
the opportunity to learn about Indian cultures and develop their own intercultural competencies. It was also 
important for students to witness the professional expertise of the Indian community and not just learn about 
their cultural background. In some programs, this was a way of challenging stereotypes about the Indian 
community and illuminating the contribution they make to society and the economy.

Including Indian participants as experts differed from those programs that simply designed strategies for 
imparting information to children’s parents. Some schools that held information sessions did not get the 
levels of attendance they had hoped for. Some Indian participants reported that these interventions lacked 
a component through which they could become more actively engaged. Even when such programs did 
create space for feedback and dialogue, they tended to have lower levels of engagement than programs that 
included Indian participants primarily as experts. This was a key factor of difference between one school 
which was able to attract two hundred attendees to an information and social networking session and 
another that struggled to convert registrations into attendees for its information sessions.

Approaches which sought to impart information also tended to be more time consuming. Staff who were 
already very busy had to give priority to organising and facilitating these events. Low levels of engagement 
meant their effort did not yield positive results and they were unable to share information about schooling 
expectations as they had planned. There was consequently little or no change in the relations between 
the school and Indian families after such programs. Although some of these programs were facilitated by 
a cultural consultant who was from an Indian background, the format might be reconfigured to position a 
larger number of Indian participants as experts and create more channels for active engagement.

Initiatives were more effective when they spanned the boundary between school and community

Programs that treated the boundary between the school and the community as porous were often effective 
at developing and strengthening connections with the Indian community. Some programs physically left 
the school’s grounds and went out into the community, such as those that included excursions or those that 
involved regular meetings that were not on school grounds. Other programs invited the Indian community 
into the school, such as parents, business people, and others who worked in various professions. Each of 
these approaches created an environment that was conducive to productive interactions between a variety of 
stakeholders.

Going out into the community was an effective way of generating new connections and strengthening existing 
ones. Students who were not from Indian backgrounds had new experiences that they might not otherwise 
have, such as visiting Indian temples, businesses and restaurants. Staff reported that students reflected on 
these experiences very positively. 

A key strength of initiatives that went out into the community was that they almost always positioned Indian 
participants as experts. For example, when students went on excursions they were explicitly learning about 
Indian cultures or learning from an Indian participant. Going out into the community therefore created a shift 
in which party was doing the teaching (members of the Indian community) and which party was doing the 
learning (school staff and students).

Initiatives that invited the community into the school sometimes positioned Indian participants as experts 
but this was not always the case. Successful programs gave parents the opportunity to share their cultural 
knowledge and skills with students and teachers from various backgrounds. Some successful programs also 
invited students to share stories about their cultural background and history. Parents of children from Indian 
backgrounds appreciated initiatives that invited the community into the school when they created avenues 
to share their expertise. 
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A common limitation of initiatives that invited the Indian community into the school was that they did not 
always create scope for including Indian participants as experts. As discussed in the previous section, this 
stymied engagement and participation. When inviting the Indian community to participate in a project at the 
school, staff should look to generate ways of harnessing the knowledge and skills of the Indian community. 
This is an effective means of breaking down an “us and them” divide and positioning the Indian community 
firmly within the schooling community. 

Initiatives that took place strictly in classrooms were sometimes less effective at developing new connections 
than ones that spanned the community. But a major strength of classroom-based activities was that they 
happened regularly over a longer period of time with a small number of people. For this reason, they had 
potential to foster deeper connections. Some of the most successful initiatives were classroom-based 
projects that went out into the broader community. These were regular, intimate meetings that were 
facilitated by a professional from an Indian background.

Many schools faced challenges when attempting to engage the Indian community. Some staff reported that 
they quite simply did not know where to start. Schools should be supported to make connections with the 
Indian community and to establish themselves with existing networks. Schools might also be encouraged link 
up with other participating schools to share knowledge, ideas and resources. This would potentially make 
it more cost effective and provide staff and students the opportunity to develop new connections with each 
other and with the Indian community. 

Initiatives were more effective when they could be sustained over time.

The success of projects rests in part on their longevity. Initiatives that cultivate deeper and more sustainable 
connections with the Indian community are more likely to continue. Initiatives were able to continue beyond 
the funding cycle for different reasons. Some schools used the funds for an initial investment to purchase 
or create a resource that could be used indefinitely. This was the case in programs that purchased literacy 
resources or other tangible resources, such as iPads or learning resources. It was also the case in programs 
that used the funds for building physical infrastructure. 

Other initiatives could persist because they generated intangible resources that schools could harness in 
the future. This was the case with programs that created new and strong ties between the school and the 
Indian community. Parents and others were willing to remain involved with the school and were happy to 
contribute to programs in the future. In these instances, funds were used to generate relationships that could 
be harnessed without incurring ongoing expense. 

However, programs which used the funds for a one-off event may be less effective at consolidating ties with 
the Indian community over time. Even while they sometimes had a lasting impression on students and 
families, whether or not the positive outcomes endure remains to be seen. For this reason, future initiatives 
might consider ways of stimulating relationships or generating resources that schools can use to strengthen 
relationships over time. One-off events might be coupled with other activities that schools can implement 
throughout the schooling year. 

Table 3 Successful elements of initiatives

1. Indian participants as experts

Who Examples

School staff • A teacher led the development of the very successful community-based childcare 
programs (Beveridge PS)

• A teacher with Hindi language capability developed resources and teaching 
materials tailored to different learning levels to create an inclusive language 
program (Lyndhurst SC)

Parents / Family • Graphic designer parent assisted with the design of an illustrated book (Doherty’s 
Creek PS)

• A cultural calendar was developed with the input of families and students who 
identified major cultural events (Murrumbeena PS)

Cultural consultants • A cultural consultant delivered a staff forum providing valuable guidance 
to teachers on educational expectations of Indian parents and effective 
communication (Newbury PS)

Business representatives • Local business leaders were judges for year eleven students’ business ideas pitch 
event (Wheeler’s Hill SC)

2. Boundary-spanning

Into school Examples

Class-based knowledge 
sharing 

• Parents contributed cultural stories for inclusion in an illustrated book (Doherty’s 
Creek PS)

• A week-long cultural festival brought parents into the school to deliver class 
activities, including cooking, art, games, stories and language, which teachers then 
incorporated into students’ learning (Preston South PS)

Social /cultural events • Families attended an outdoor cinema screening of a Bollywood film (Preston South 
PS)

Social engagement between 
families

• There was very strong participation by families attending an information night 
which incorporated an opportunity for building social networks between families 
(Doherty’s Creek PS)

Out into the community Examples

Cultural excursions • Students visited a temple and restaurant with a parent as tour guide (Tanjil South PS)

Community-based playgroup • A school developed a partnership with local Early Learning Centres for a 
community based Hindi language program (Kananook PS)

Lessons from business • Students visited businesses to learn about business management (Wheeler’s Hill SC)
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3. Sustainable

What Examples

Create or purchase resources • The following resources will enable the continuity of initiatives:

• The purchase of iPads for a Hindi language program at early learning centres 
(Kananook PS)

• The teacher-generated resources for a Hindi language program (Lyndhurst SC)

• Parent Information Handbook and Positive Behaviour Matrix translated into Indian 
languages (Newbury PS)

Build infrastructure • The sculpture incorporating cultural stories will be a hub for the school community 
(Doherty’s Creek PS)

Build ties to the community • The Hindi language program at several Early Learning Centres was developed 
through the school making enduring connections through visiting the centres to 
discuss the program, its rationale and implementation (Kananook PS)

• Parents have developed Whatsapp groups through which they share information 
and organise informal activities and events (Doherty’s Creek PS)

Use / share existing and 
community resources

• The community-based playgroup delivers the program in a community space that 
is available free of charge (Beveridge PS)

• A primary school will partner with a nearby secondary school to share Hindi 
teaching resources and to build Hindi teaching capabilities (Kananook PS)

Train the trainer • The primary facilitator of a playgroup for Indian families at a local community 
centre trained another member of the Indian community to facilitate the group 
(Beveridge PS)

Recommendations 

The following recommendations aim to support schools in designing initiatives for future engagement with 
their Indian communities. They are based on the three main findings of the evaluation: that the success 
of programs pivoted around whether they included Indian participants as experts, spanned the boundary 
between school and community, and whether they could be sustained over time.

Indian participants as experts

1.  Harness the knowledge and skills of the Indian community in planning and implementing 
initiatives

  Initiatives that are developed in collaboration with Indian participants and that include Indian expertise 
can create an equitable relationship between parties and a platform for constructive exchange between 
them. Such initiatives also foster strong engagement among the Indian community and are more likely to 
be sustained over time.

2.   Develop multiple channels for Indian parents and families to be involved in school activities as 
experts

  By involving parents and families as experts and equal contributors in a variety of activities across the 
school year, schools can create a welcoming environment where parents feel valued, provide a strong 
foundation for dialogue and promote participation in school activities and the school community. 

3.  Access a broad range of expertise

  The Indian community is diverse and schools can benefit not just from shared cultural knowledge but 
also from business, professional and other kinds of expertise and skills. 

Spanning the boundary between school and community 

4.  Make connections with the Indian community and leverage existing diaspora networks

  The Department can support schools to connect with their Indian communities. This is particularly 
helpful for schools making first contact with the community but also schools looking to establish or 
strengthen connections across the Indian community. 

5.  Support activities that enable social networking and engagement between families

  Supporting families to meet other families is an important mechanism for building community 
engagement and integrating families into the school community and the wider community.

6.  Develop community-based activities for students

  Community-based activities enable students to interact with a greater diversity of Indian participants 
with different expertise and instils a greater appreciation of the contribution that the Indian community 
makes to Victoria’s social, cultural and economic life.
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Sustainability

7.  Generate resources and establish partnerships that schools can use to strengthen relationships 
over time

  Schools can build sustainability into programs by developing or purchasing resources that can 
continue to be used, by training additional staff in the delivery of initiatives, by entering into community 
partnerships and by partnering with other schools to share knowledge, ideas and resources.

8. Share examples of good practice 

  The table of successful initiatives can be shared with participating schools and other interested schools 
as examples of good practice to guide future engagement with Victoria’s Indian communities.

Conclusion 

All schools commenced this program with a spirit of inclusiveness and willingness to learn. The case studies 
have shown that success has largely pivoted around whether initiatives involved Indian participants as 
experts, spanned the boundary between school and community, and were designed for sustainability. 

The case studies demonstrate the benefit to schools from bringing in Indian participants to collaborate in 
the planning and implementation of initiatives. This approach opened a dialogue that ensured that schools 
met one of the key objectives of the program, the development of strong, sustainable and meaningful 
connections with the Indian community in order to provide students with global citizenship opportunities. 

Positioning Indian participants as experts was crucial to the success of initiatives because this provided 
students with an opportunity to learn from – and not just about – members of the Indian community and 
Indian cultures. Inviting Indian experts into the school and going out into the community met another 
program objective, increasing Victorian students ‘cultural mobility’ by enabling them to understand, 
appreciate and respect the contribution that the Indian community makes to Victoria’s social, cultural and 
economic life. 

These experiences enhanced participants’ understanding of Indian cultures and provided opportunities to 
reflect on their own cultural backgrounds and the similarities and differences they shared with others. These 
experiences align with the program objectives to present Victorian students with opportunities to develop 
intercultural understanding and 21st century skills, and to ensure that all Victorian students are socially 
engaged and live in inclusive communities.

The CSIC pilot program has provided participating schools with new opportunities to reach out to their Indian 
communities. These foundational experiences should be viewed as part of an ongoing and adaptive process 
that schools can build on as they respond to the outcomes and feedback reported through the case studies 
and to the shared examples of successful practices.
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